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Theme: Media AND Information Literacy Part 1 
This issue highlights the close relationship of the fields of media literacy and 
information literacy. We include an interview with Dr. Lesley Farmer, currently 
a Professor at California State University Long Beach, and a long-time 
practitioner of both information and media literacy. We are pleased to add this 
interview with Lesley Farmer to CML’s Voices of Media Literacy project.  
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Read the interview with Dr. Lesley Farmer whose involvement with media 
literacy all began in the 1980s with a postcard she received. The postcard was 
designed and sent by Elizabeth Thoman, CML’s Founder.  
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Media AND Information Literacy  

Media AND Information Literacy: Evolving Together 

Part 1 

 
Although media literacy and information literacy are two separate fields of practice and 

research, the intersections and the overlaps between the fields continue to strengthen and 

grow as both fields evolve. UNESCO has long encouraged both fields to align and work 

together through support of its Media and Information Literacy (MIL) program, and has 

sponsored meetings and declarations, conferences and events that focus on the combined 

fields. UNESCO’s formation of the Global Alliance for Partnerships in Media and Information 

Literacy (GAPMIL) serves as an organizing network with the goal of advancing the fields 

(http://www.unesco.org/new/en/communication-and-information/media-development/media-

literacy/global-alliance-for-partnerships-on-media-and-information-literacy/about-gapmil/). 

 

The Association of College and Research Libraries (ACRL) also provides a framework for 

information literacy revised as recently as January, 2016. Components of the framework are: 

 Authority is constructed and contextual 

 Information creation as a process 

 Information has value 

 Research as inquiry 

 Scholarship as conversation 

 Searching as strategic exploration 

Each frame consists of a concept central to information literacy, a set of knowledge practices, 

and a set of dispositions. 

 

Do these big ideas sound familiar to media literacy practitioners? 

 

ACRL explains its approach as follows: 

“The Framework offered here is called a framework intentionally because it is based on a 

cluster of interconnected core concepts, with flexible options for implementation, rather than 

on a set of standards or learning outcomes, or any prescriptive enumeration of skills. 

At the heart of this Framework are conceptual understandings that organize many other 

concepts and ideas about information, research, and scholarship into a coherent whole. 

These conceptual understandings are informed by the work of Wiggins and McTighe, which 

focuses on essential concepts and questions in developing curricula, and also by threshold 

concepts which are those ideas in any discipline that are passageways or portals to enlarged 

understanding or ways of thinking and practicing within that discipline. This Framework draws 

upon an ongoing Delphi Study that has identified several threshold concepts in information 

literacy, but the Framework has been molded using fresh ideas and emphases for the 

threshold concepts. Two added elements illustrate important learning goals related to those 

http://www.unesco.org/new/en/communication-and-information/media-development/media-literacy/global-alliance-for-partnerships-on-media-and-information-literacy/about-gapmil/
http://www.unesco.org/new/en/communication-and-information/media-development/media-literacy/global-alliance-for-partnerships-on-media-and-information-literacy/about-gapmil/
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concepts: knowledge practices,  which are demonstrations of ways in which learners can 

increase their understanding of these information literacy concepts, and dispositions,  which 

describe ways in which to address the affective, attitudinal, or valuing dimension of learning.” 

http://www.ala.org/acrl/standards/ilframework  

 

This short description encapsulates an enormous amount of hard-won theory and practice for 

the field – and (please note CML’s addition of bold type) most importantly, reflects how 

learning occurs in a hyper-connected media world, through “…core concepts…rather than 

on a set of standards or learning outcomes, or any prescriptive enumeration of skills.” 

This summarizes the approach that CML has long advocated for, and captures the philosophy 

of empowerment through education that CML has used to construct its curricula and 

educational resources around since its founding. (It is important to keep in mind that the Core 

Concepts serve as the organizing principles through which a process of inquiry may be 

launched – questions by themselves, which may be useful, are not contextualized with 

Concepts that illuminate an intellectual path to follow.) 

 

In this two-part series focused on Information Literacy, CML features an interview with Lesley 

Farmer, currently a Professor at California State University Long Beach, a long-time 

practitioner of both information and media literacy. We are pleased to add this interview with 

Dr. Farmer to CML’s Voices of Media Literacy, since she has advocated and practiced in the 

field prior to 1990, as an early pioneer. She joins an eminent group through whom media 

literacy has found its place and planted the seeds for the new era of teaching and learning 

that is just beginning to emerge more forcefully. And we’re especially pleased to note that Dr. 

Farmer’s involvement with media literacy all began with a postcard she received. The 

postcard was designed and sent by Elizabeth Thoman, CML’s Founder.  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ala.org/acrl/standards/ilframework
http://www.medialit.org/tribute-elizabeth-thoman-founder-center-media-literacy-memoriam#overlay-context=reading-room
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Research Highlights 

Voices of Media Literacy: International Pioneers Speak  

Interview with Lesley Farmer  

 

LESLEY FARMER 
DATE OF INTERVIEW: Wednesday, March 29, 2017 
INTERVIEWER: TESSA JOLLS 
  

“Our teachers still aren’t educated in media literacy, to this day. They still have kids 

doing posters, which is fine. That makes sense -- whether it’s digital or physical -- but 

what the teachers grade on is how neat the poster is, and did I use my glue stick right? 

Look at the rainbow colors! There is little sense of artistic principles, little sense of how 

you construct a message effectively. They have no clue to this day. Arts are still 

undervalued, and I guess I’m not surprised, but I’m sad. Why can’t teacher education 

programs be more aware of media and information literacy? Why don’t they see the 

importance of it? That truly surprises and saddens me.” 

 
BIOGRAPHY OF LESLEY FARMER 
Dr. Lesley Farmer, Professor at California State University Long Beach, coordinates the 
Librarianship program. She also manages the CSU ICT Literacy Program. Dr. Farmer has 
worked as a library media teacher in K-12 school settings as well as in public, special and 
academic libraries. She served as International Association for School Librarianship VP 
Association Relations, chairs the IFLA School Libraries section, and coordinates the Education 
Section of Special Libraries Association professional development. Dr. Farmer received the 
2011 ALA Beta Phi Mu Award for contribution to education, the 2015 SLA Anna Galler Award, 
and the ALS LIRT Library Recognition Award. Dr. Farmer is a frequent presenter and writer for 
the profession. Her latest books include Information and Digital Literacies: A Curricular Guide 
for Middle and High School Librarians (Rowman & Littlefield, 2015), Introduction to Reference 
and Information Services in Today's School Library (Rowman & Littlefield, 2014) and Library 
Services for Youth with Autism Spectrum Disorders (ALA, 2013). 
 
Selected Questions: 

 What started you, in terms of becoming involved with media education and information 

literacy? What was your inspiration? 

 What were some of the milestones in the media and information literacy field along the 

way? 

 Taking a step back, how far do you think the field has come in terms of being accepted 

and being able to meet the need out there? 

 

Interview Text 
 

 Tessa:  What started you, in terms of becoming involved with media education and 

information literacy? What was your inspiration? 
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Lesley: I was an Art minor, and I have always been interested in film. In 1975 I joined as a 

volunteer with the local broadcast TV station near where I lived in Hayward CA called LVO, 

which had a public access community channel. I was trained on Television production, so I 

was a volunteer crew member. The work was behind the camera, doing the soundboard and 

directing. 

 

 Another part of my inspiration was Girl Scouts. I was a trainer of Girl Scout leaders. We were 

talking about ways to expand our training; “Could we do this in a broadcast mode?” That was 

my rationale for contacting LVO in the first place. 

 

 Then right after that, I served in the Peace Corps. After that, between 1978 and 1981, I 

worked for the Archdiocese of Philadelphia as a High School Librarian. One of the teachers 

there, Brother Harry, was very interested in video, and so I worked with him on creating a 

production area by re-purposing the mezzanine of the auditorium. We closed the area, we 

made it into a production spot, and then we trained our Center City Philadelphia high school 

boys to produce. 

 

 Through my work I joined the Catholic Library Association. We received an educational 

curriculum from the forerunner of the Center for Media Literacy, called “Catholic Connections 

to Media Literacy.” The curriculum came in the mail, after I responded to a postcard with the 

headline:  Are you interested in Media Literacy? (Sr. Elizabeth Thoman produced this 

curriculum through the Center for Media&Values in the 1980s.) I got this cassette tape and 

filmstrip piece along with a guidebook; that was the first media literacy curriculum that I worked 

with. 

 

 I thought it was really great and I tried to get other faculty interested. I had a professional 

relationship with one of the English teachers who was teaching the lowest group of seniors.   

 

 He understood the need for visuals; for example, he would use Junior Illustrated Classics 

Comics as a way for kids to get into a book. One of them was a Civil War book, The Red 

Badge of Courage. He had actually gotten comic books for all those kids. The students read 

the comic before they read the book, so they would have a visual mental picture. That’s a 

problem with some people, when they read, they can’t create a mental picture and so they're 

stuck. 

 

 This was really cool, and he’d shared this with me. He was also teaching American literature, 

so I said, “I’ve got a really neat idea for helping kids to bridge Thomas Paine and propaganda 

then and now, especially in terms of war.” He said, “Okay,” but he was a little bit hesitant.  I 

was able to borrow the movie Patton from Temple University, and what I showed the kids was 

Patton’s speech to the troops, to get them motivated. I included the speech in the unit with 

Thomas Paine’s Common Sense. The kids drew the connection between the two, and 

discussed what motivated them. I pointed out the format of Common Sense and the format of 

the movie and the format of the speech and how each of those differed… it really went well 
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and I have to say that the teacher afterwards said, “You can come into my classroom, and 

teach anytime!” As the school librarian, I was very pleased!  

 

 At that time, I was working on my doctorate from Temple University, around 1980, and I was 

able to borrow movies from the University. The high school auditorium was basically a study 

hall because there were no substitute teachers, if a teacher was out.  One time I decided to 

show the students a movie to get them thinking.  I chose Leni Riefenstahl’s German 

propaganda movie “Triumph of the Will.” It was really fascinating because students were 

gripped by it. I’ll tell you, if there had been recruitment tables at the back, the kids would’ve 

signed up. They were actually starting to stomp their feet when the soldiers were marching, so 

I said, “You understand… this is propaganda. This is all set up,” and explained to them about 

the use of the music, the camera angles and the production techniques. That was really 

impactful. 

 

 After I finished my doctorate, I went to Virginia Commonwealth University and taught School 

Librarianship. The very first class that I was teaching was on AV Production. The way that I 

started it out was to show students the four-minute film by Saul Bass, called “Why Man 

Creates” (which is now available on YouTube). Bass was talking about how to create, and how 

to use formats, etc. That was part of my instructions to students as they were producing, to 

question: What’s the message? Who’s the audience? What’s the intent? -- and how, then, to 

match the media with the message. That was a conceptual way of teaching, rather than just 

saying to students, “Here is how to make a slideshow. Here’s how to put together your film 

projector, et cetera.” Instead, we focused on what I call the Grammar or the Language of Film. 

 

 That probably was my first formal teaching experience on production, and I particularly 

enjoyed the deconstruction aspects. Virginia Commonwealth University also had a film 

collection that you could borrow. Every Friday at noon, I would pick a film for faculty that was 

thirty minutes or less. We had great film shorts, and we would play them and analyze them 

filmatically, in terms of the language, the camera, and the context. We had some very good 

media literacy discussions. By this point, I connected with the International Visual Literacy 

Association, so I presented at their conferences. 

 

 After earning my Doctorate, I married and moved to California, and was working at a K12 

Catholic School, where I was a K12 Library Director. I worked in media and literacy there by 

introducing Apple III computers to the school.  

 

Every spring, during one week, the high school offered the Upper School students (girls 

grades 9 to 12) experiential learning opportunities, during which time teachers could dream up 

a one-week course for students who signed up for it. I connected with the Marin County 

counterpart of LVO -- it was a TV station that had a Community Channel.  I offered this course 

for the girls: we went to the community TV station, and they trained the girls in video 

production, while I taught media deconstruction and how to connect critical analysis with 

production. 
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The first year, the girls tackled topics such as, “What are people’s attitudes about the aging, 

senior citizens?” The girls interviewed second graders who were part of the primary school, 

high schoolers, then people that were in their 30s and senior citizens. The girls recorded and 

also learned how to edit the videos. Afterwards, the girls were able to have their productions 

broadcast through the local broadcasting station. We did that for a couple of years, and that 

was the highlight of our work in media literacy.  

 

 While I was still at that school, I noticed that girls weren’t using computers very much and 

there were no girl hackers. I wanted to make sure that girls felt comfortable about using 

computers, and I had one girl who became very interested. 

 

 She saw me doing a really simple repair on a computer. The chips had gotten loose because 

there were people pounding on the computer. I explained to her about the hardware. She told 

me that she had this stereo system and VHS, and she liked to put the cables together. I knew 

she wasn’t doing well in school so I wanted to get her excited about schooling, and I said, “Oh, 

let me show you about the computer.” Her handwriting wasn’t very good, and so I suggested 

she use a word processor.  She took to it, and she became my assistant, and trained others. 

She was getting D’s before, but she was getting B’s after that. 

 

 We had another girl who was from India, and she was homesick. Her parents were in India 

and they had boarded her. She particularly enjoyed Grolier’s CD Encyclopedia on the 

computer, even though she wasn’t doing well academically. She skipped classes in order to 

get onto this CD encyclopedia, just to read at her own pace. That’s how she was learning. She 

also trained others so she could earn the privilege of using the CD, and that worked well, too. 

 

 I realized then that we need to deal with media literacy and equity for girls – and in 1995, that 

was the topic of one of the very first books I wrote: on realizing gender equity through 

information literacy and empowering girls. I thought that by the 21st century, we wouldn’t have 

this problem with inequity with girls and some of the biases in technology.  But we do! There 

were issues in 1995, and in 2005 there weren’t any more girls in computer science than there 

were before. In fact, numbers had gone down.  “What’s this about?” I asked myself.  I believe 

it was because of the stereotypes associated with girls being interested in technology. 

 By 2005 girls had more options for jobs, and girls were asking questions like, “Why would I 

choose a life where I have a career where I have no social life? That my meals have to be 

pizza and coke, with guys with very low social skills, and I’m going to have to work like a dog 

for 70 hours a week and it’s on spec, so I can be laid off anytime?” It’s easy to see why girls 

would reject such a path.  

 School counselors are also part of the problem because they say, “Oh, you don’t need math,” 

and then the girls go to college and guess what, they have to remediate to be in a technology 

field, and so that’s going to take them longer and cost more.  

 Also, the thinking about technology media is narrow, like, “Oh, it’s computer programming. It’s 
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putting the cables together… hardware.” Not realizing that when you are using some kind of a 

measuring device, an MPE, or taking videos in order to improve your performance, or using 

electronic microscopes in biology or information systems in business… that we need to help 

girls realize that the scope of this -- the whole thing, with digital photography, digital filming, 

video -- it’s so much broader.  

 Even today, there is still a problem. In 2008, I wrote a book called, “Teen Girls and 

Technology: What’s the problem? What’s the solution?”  It was published by Teacher’s 

College Press, and the book included media literacy and some fun activities for girls to do.  

By that time, I started to teach at California State University Long Beach. I have been there for 

the last 17 years. When I teach information and digital literacy, I have a specific unit on media 

literacy, along with information literacy, visual literacy, digital literacy, and we talk about 

transliteracy as well. That gives students the general lay of the land.  

 TJ:  What were some of the milestones in the media and information literacy field along 

the way? 

LF:  It was in 1989 that the American Library Association had a summit, at which the ideas 

behind information literacy were articulated, as well as the needs of the libraries to provide 

information literacy. The term “information literacy” had been around since 1974, but hadn’t 

been used much. At least in library land, 1989 was the turning point, and I attended an event 

to follow through on the summit and its implications. That helped me understand information 

literacy more, and in fact, my very first book on information literacy, which was published in 

1991, is called “Cooperative Learning Activities in the Library Media Center.”   

At that point, we basically were talking about critical thinking, but eight years later, I wrote the 

second edition of the book in 1999, and I included more content using the term information 

literacy. The 1995 book for the girls explicitly included media literacy, and the content was 

affected by my experiences with young girls, knowing that they were going to be 

disadvantaged in the real world if they didn’t have information literacy and media literacy.  

Media literacy largely over-lapses information literacy, the difference being that with media 

literacy, you also have to deal with the straight technical stuff, whereas information literacy is 

focused more on locating, engaging with and using information. In library land, our core 

centers around recorded information -- although information literacy also involves spoken 

language, which has no technology at all, since it’s not recorded.  

With information literacy we don’t usually talk about the issues, such as how to turn on a video 

camera, or how to attach the cables. In media literacy we are usually talking about an existing 

product, and then how we critically look at it and use it – but media literacy goes beyond being 

a consumer, and addresses questions such as, How do you generate? How do you use the 

language in order to stand out and attract attention? 

All this is to say is that about five years ago, there was a real push to go from the term of 



  

 CONNECT!ONS /  Med!aLit Moments  May 2017  •   9 

information literacy, to information and media literacy. The big player on that movement is 

UNESCO, and within UNESCO are folks from Russia who really pushed this idea. The way 

they used to term media is in its most global meaning:  format. They basically were saying, 

“You’ve got ideas, but that’s the information literacy, and then you’ve got the container, the 

format to communicate that information.” That’s how they use the term media. 

UNESCO came to IFLA – the International Federation of Library Associations -- for approval, 

and so it’s a joint effort. This year, for example, at IFLA’s conference, which is going to be in 

Poland in August, the School Library Section is co-sponsoring a session with the information 

and literacy section, and the audio visual (AV) section. The theme is, “Using Video in the 

Digital Age.” 

The information and media standards were introduced around 2012, but another important 

development was that with cable TV, every local community was required to have a 

Community channel, and the local community channel is required to provide free training to 

community members, 16 and over.  This means that locals can create and if you have a really 

good video, you could submit it for possible broadcasting.  

This idea of community involvement provides voice to the community through the FCC 

regulations. To this day, there aren’t many people who know about the availability of 

community media. Every time that I have the opportunity, I share that information, because it’s 

power to the people and obviously, YouTube has empowered people, as well.  But media 

literacy is still important, because people need to be knowledgeable producers. Producing 

can’t be just, “I know how to turn on a camera and I know how to post it, and I can self-

express.” 

That’s not the same thing as understanding the language, the grammar, the syntax of what I 

call the critical features, of different formats. That’s why the work of the Center for Media 

literacy is so important. That’s why education has to be such a big part of what we do in 

libraries, too. Just because you can use media, doesn’t mean that you know how to use it well, 

effectively, or that you should even use it at all. There are also issues of intellectual property, 

privacy, ownership -- all the legal and ethical aspects of using media. 

What is the syntax? Looking at your audience, what is your message? And how does the 

format impact it? What is there about film that permits you to do things that, if you were doing 

that by radio, it wouldn’t work? It’s becoming much more complex to make these decisions as 

more tools are available.  

 TJ:  Taking a step back, how far do you think the field has come in terms of being 

accepted and being able to meet the need out there? 

 LF:  I can tell you that it’s not as accepted and known as it should be. Often, people think that 

having media and information literacy is organic, just like, “Why should we teach kids 

keyboarding anymore, or teach them how to use a computer, because they all know it? They 

have a chip implanted in their brain nowadays.” I also think a lot of teachers have not been 
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trained themselves in media literacy, or even visual literacy. It’s still the written word that’s 

privileged. 

 “Fake news” has called attention to the gap in information and media literacy in our population.  

People are starting to realize, “Wow!”  -- how impactful the media can be, and how we need to 

really analyze it, through not just a domain name, not just who wrote it but what tools did they 

use in order to influence me? How did they use the sound bite, the camera angle? The 

importance of media literacy started surfacing with the televised Kennedy-Nixon debates. 

That’s what got Kennedy elected. Kennedy understood the medium of television and Nixon 

didn’t. Kennedy used it wisely -- and the same thing can be said about Obama, with social 

media, which he used to get the message out.  

 But educators haven’t taken that next step to analyze the medium to this day, to say, “Okay, 

so let’s look at the medium.” Part of the problem with providing media literacy education is, 

where do you put media literacy in the curriculum? It should be in the visual arts, to address 

the format. Another curricular arena candidate is language arts, so it’s not just reading the 

canon of Jane Eyre, but, how do we use language? A third arena to include media literacy is in 

social studies, in terms of the social impact of media.  

 Media literacy needs to be systematic. Algebra One is in 9th grade, Biology is in grade 10. We 

still haven’t found a good niche for media literacy. Right now, probably the educators that 

teach media literacy more than anybody else are the school librarians. They collaborate with 

the teachers and make media literacy content-embedded, and I think that that makes sense, 

but it does undervalue the concept of “the medium is the message.” I have a bias towards 

Marshall McLuhan! 

 Schools need to do curriculum mapping that incorporates media literacy. Let’s make sure that 

students get the concepts and the skills. Each district in California has to have a technology 

plan for instruction, including digital citizenship. Still, they don’t explicitly talk about media, and 

even Common Sense Media really isn’t about media literacy, it’s more like, How do you be 

safe on the internet? They’ve co-opted the words media literacy. Even nowadays, schools do 

not generally have curriculum mapped, with information, digital and media literacy included as 

a scope and sequence. This responsibility for media literacy is in the hands of K12. That’s the 

one place that we can absolutely guarantee that every kid is going to have an opportunity to 

learn and practice information and media literacy.  

Our teachers still aren’t educated in media literacy, to this day. They still have kids doing 

posters, which is fine. That makes sense -- whether it’s digital or physical -- but what the 

teachers grade on is how neat the poster is, and did I use my glue stick right? Look at the 

rainbow colors! There is little sense of artistic principles, little sense of how you construct a 

message effectively. They have no clue to this day. Arts are still undervalued, and I guess I’m 

not surprised, but I’m sad. Why can’t teacher education programs be more aware of media 

and information literacy? Why don’t they see the importance of it? That truly surprises and 

saddens me.    Find 20+ interviews Voices of Media Literacy: International Pioneers Speak.  
 

http://www.medialit.org/voices-media-literacy-international-pioneers-speak
http://www.medialit.org/voices-media-literacy-international-pioneers-speak
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California Media Literacy Legislation 
We are keeping an eye on SB135, SB203 and AB155 calling for 
media literacy education in California. Stay up to date on what’s 
happening, and contact Senators Dodd and Jackson, and 
Assemblyman Gomez, respectively, to make your voice heard.   
 
 
Tessa Jolls Invited to speak at Nebraska Wesleyan University 
Each Spring semester, the Kenneth R. Holder Memorial Lecture 
brings a scholar in language theory, writing, or education to meet 
with classes and to deliver a lecture open to the public. Tessa Jolls, 
director of CML, delivered a lecture called "Powershift: Redefining 
our Media Relationships and Culture” in Lincoln NE on April 20, 
2017. 
 
GAPMIL & NAMLE Meetings June 26-28  
The North American Sub-Chapter of the Global Alliance for 
Partnerships in Media and Information Literacy (GAPMIL), a project 
of UNESCO, will have its second meeting at Roosevelt University 
in Chicago from 1-5 PM on Monday, June 26 during the pre-
conference session of NAMLE, which will hold its Annual 
Conference on June 26-28.   
 
The GAPMIL meeting (GAPMIL is a UNESCO project) is open 
to all and attendance is free, thanks to the generous support of 
NAMLE, which is a GAPMIL member, along with leading Canadian 
organizations such as MediaSmarts. GAPMIL will form Working 
Groups and the Steering Committee at this meeting; Working 
Groups include Advocacy/Policy Development; Outreach/UNESCO 
Liaison; Research/Policy Development; and the Steering 
Committee/ Operations for GAPMIL NA. For more information and 
to RSVP, please contact Tessa Jolls, TJolls@medialit.com.  
Register for NAMLE here. 
 
About Us…  
The Consortium for Media Literacy addresses the role of global 
media through the advocacy, research and design of media literacy 
education for youth, educators and parents. 
    
The Consortium focuses on K-12 grade youth and their parents and 
communities. The research efforts include nutrition and health 
education, body image/sexuality, safety and responsibility in media 
by consumers and creators of products. The Consortium is building 
a body of research, interventions and communication that 
demonstrate scientifically that media literacy is an effective 
intervention strategy in addressing critical issues for youth.  
http://www.consortiumformedialiteracy.org 

http://senate.ca.gov/
mailto:tjolls@medialit.com
http://r20.rs6.net/tn.jsp?f=001A5UPszip4r-2WFm0kg-EDrRSOcHIkuW4Pxwo90LgHJumtmUD4frWclHg7yzN0G4FCzEvbjs9OV8lKzx-Q3f_Q2wTt4WxQ2n-VxBAQYyimhp-yeYyqgTRR8oJBLZberOR1BAzpsWYgSyNvyIBw-OqLvKd0dU3vwHVCgrMkbhKv7E=&c=mhcP2EMagHimr2mmCfnkYeLzicq2CdxEC74qskbbsJZUA12JdKvlgg==&ch=SbADzmxmBZKgkuL-7IML-vpgHZgno8D_SQP5L33Daose2Vz6v-ujDw==
http://www.consortiumformedialiteracy.org/
http://www.consortiumformedialiteracy.org
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Resources for Media Literacy 

Media and Information Literacy Resources 
  

Way back in 2011, CML did a special issue of Connections that featured the Harold 

Washington Library in Chicago: 

http://consortiumformedialiteracy.org/images/NEWSLETTERS/libraries%20museums%20and

%20informal%20learning.pdf  

 

At that time, the Library was just introducing the idea of maker spaces and launching its 

program to encourage media creation.  Based on this experience, the Library continued its 

commitment to maker spaces and went on to apply for added funding from the Institute of 

Museums and Library Services (IMLS), and now, has made an extensive and encouraging 

report on the outcomes from that effort: 

https://www.chipublib.org/maker-lab/  

 

Voice of Media Literacy 

Voices of Media Literacy is a collection of interviews with 20+ media literacy pioneers who 
were active in the field prior to 1990. These pioneers represent the English-speaking countries 
of the United Kingdom, Canada, Australia and the United States. Their views not only shed 
light on the development of media literacy, but also on where they see the field evolving and 
their hopes for the future.  
Voices of Media Literacy: International Pioneers Speak   
 

http://consortiumformedialiteracy.org/images/NEWSLETTERS/libraries%20museums%20and%20informal%20learning.pdf
http://consortiumformedialiteracy.org/images/NEWSLETTERS/libraries%20museums%20and%20informal%20learning.pdf
https://www.chipublib.org/maker-lab/
http://www.medialit.org/voices-media-literacy-international-pioneers-speak
http://www.medialit.org/voices-media-literacy-international-pioneers-speak
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Med!aLit Moments 

A Link to Confusion  
In the “olden days,” people primarily relied upon newspapers for their news, and the papers 
were clearly labeled by section -- “News” “Features” “Opinion.”  Through everyday use, 
newspapers trained their readers to expect the international and national news on the front 
page, and state and local news in following pages, and to flip through the pages for articles 
about local heroes or topics of interest like Home and Garden, Sports, or their favorite 
columnists and Editorials. Today, such labels are abandoned when articles are lifted as links 
and shared via social media, or when people check YouTube for the latest news, or when 
people accept their friends’ postings as “news.”  When you read your news on Facebook (and 
many people do!) you are not alerted to the genre of the story, and it’s often hard to tell which 
category the story may fit. Especially difficult is distinguishing news reports from opinion 
pieces.   
 

Ask students to illustrate their understanding of the difference between an editorial and “hard” 
news. 
 

AHA! Authors or producers generate stories with a purpose and an audience in mind.  
 

Grade Level: 7-9 
 

Key Question #1: Who created this message? 
Core Concept #1: All media messages are constructed. 
Key Question #3: How might different people understand this message differently? 
Core Concept #3: Different people understand the same media message differently.  
Key Question #5: Why is this message being sent? 
Core Concept #5: Most media messages are organized to gain profit and/or power. 
 

Materials: Links to articles/YouTube videos in various genres for projection in front of the 
class. 
 

Activity: If computers are available, break students into small groups and give them a specific 
story to research online. Ask them to find examples of a news report and an opinion piece on 
the same story. Or, do this as a class using a projector.  Use the Key Questions, and 
Definitions (provided below). 
 

Ideas for research topics: 2017 Super Bowl, 2017 Oscars, Kim Kardashian jewelry theft, Bob 
Dylan Nobel Prize.  All of these topics have news reports as well as columns and op-eds that 
circulated widely on Facebook. For starters, check NPR for news reports, and Entertainment 
or Sports web sites for columns and opinion. Can your students identify the differences?  Do 
they or their friends mis-take opinion for news? Why is it important? What will they do 
differently?  
 

Definitions: 
News – news reports are meant to be factual, verifiable accounts of an event. They are 
descriptive reports that rely on interviews with knowledgeable people and outside sources. 
News articles by professional journalists are assumed to be researched and fact-checked. 
“Hard” news is typically time-sensitive, judged by editors to be the most recent and important 
events and happenings of interest to readers, viewers or users.  
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Op-Ed – this is an opinion piece (editorial) written by someone with a distinct point of view. An 
Op-ed reflects the opinion and bias of the author (i.e. politics, sports…) and is not subjected to 
the same scrutiny for accuracy or for representation of various views in the content.  
  
Columnists – a columnist is hired to write personalized editorials on a regular basis. They 
develop a following by expressing their opinions in their own unique style.   
 
Feature – features are human-interest stories that are not time-sensitive “hard” news. A 
Feature is an in-depth story of a person or event typically written to educate or entertain, to 
attract an audience.  

 
 
 

The Five Core Concepts and Five Key Questions of media literacy were developed as part of the Center 
for Media Literacy’s MediaLit Kit™ and Questions/TIPS (Q/TIPS)™ framework.  Used with permission, 
© 2002-2017, Center for Media Literacy, http://www.medialit.com 

 

http://www.medialit.com/

